
Oxford Community Schools: Special Needs Policy 
 

*Definition of “special needs” – any permanent or temporary diagnosed need that could put 
a student at a disadvantage and prevent him from being able to demonstrate skills and knowledge 
adequately (Special Cases, Article 15). 

 
In Oxford Community Schools, we recognize and appreciate that no two students are the 

same.  Every student is, in fact, an individual with unique personal and educational needs.  While 
we encourage all students to embody the IB Learner Profile and strive for academic success, we 
understand that this is no simple task for many students who are simultaneously trying to 
overcome other obstacles in their lives and/or in the classroom.  The purpose of this document, 
then, is to outline the best practices for addressing our students with special needs in an effort to 
allow all students access to the MYP curriculum.  As our students and schools continually evolve, so 
will this document.  To stay current, our intention is to reevaluate our special needs population, 
available services, philosophy, and procedures on a bi-annual basis. 
 
What are the goals of the Special Needs Policy? 

We are ambitious in our goals for this policy and define them as follows: 
- to offer free and appropriate education to all students in our school system. 
- to provide all children access to curriculum through creative and differentiated 

teaching methods. 
- to foster compassion and caring in all of our staff and students to create a safe 

learning environment. 
- to guide all students to reach their unique intellectual capacities. 
- to support our students as risk-takers. 
- to encourage all students to be global-minded thinkers. 
- to communicate with all stakeholders about our students, their progress,  and their 

changing needs. 
- to collaboratively monitor success of the policy by analyzing data collected. 

 
What are the expectations of those who have access to this policy? 

The only way to ensure success for our students with special needs is to hold all parties 
responsible for their particular role in this joint endeavor.  These parties—or “stakeholders”—
include parents, students, families, teachers, staff, and the MYP team, itself.  We have the following 
expectations: 

Of Parents/Students/Families 
- Families will communicate the special needs of their students to the best of their 

abilities. 
- Families will provide accurate and current special needs documentation (when 

possible). 
- Families will be actively engaged in and supportive of their students’ learning at 

home. 



- Families will take the steps necessary to contact appropriate staff members to voice 
concerns, clarify programming, and ensure best practices. 

Of Teachers/Staff 
- Staff will be proactive in familiarizing themselves with their students and their 

individual special need(s). 
- Staff will seek out and utilize appropriate tools and resources to best serve their 

special need students. 
- Staff will respect student privacy and maintain discretion in providing special need 

services. 
- Staff will make a concentrated effort to communicate with parents and students as 

often as necessary and appropriate. 
Of the MYP Team (District personnel, administrators, and other staff members) 

- The MYP team will provide and maintain safe learning environments for all 
students. 

- The MYP team will collaborate with all stakeholders to inform and guide special 
needs students in making decisions concerning application to our IB programs. 

 
Who are our students with special needs? 

Our special needs student population includes students who have certain challenges—
whether permanent or temporary—that limit their ability to perform academically.  These 
challenges could be (but, are not limited to) the following: 

- Specific learning disabilities 
- Behavioral and/or emotional issues 
- Communication and/or language disorders 
- Physical and/or sensory conditions 
- Medical conditions 
- Mental health issues 
- Second language barriers  

Students with any of the above listed challenges qualify for one (or more) of the following 
services: Special Education, counseling support, English as Second Language, or other ancillary 
support programs.  Each support department has their own methods for identifying and assessing 
students in need of services. 
 
How do we identify and assess students with special education needs (SEN)? 
 If the student is arriving from another district and has been previously identified as a 
student with special education needs, we rely on the student’s parent or guardian to provide this 
information to us.  We then review the previous district’s documentation and determine what 
services the student should receive and if/when we need to reevaluate that student. 

Those students who have not received services in the past can be referred for SEN 
evaluation by their parent or guardian or by school staff.  Once a student is referred, we begin the 
Response to Intervention (RTI) process.  Usually, the first step of the process is observation.  
Observed behaviors and academic challenges lead staff to utilize appropriate strategies in the 
classroom setting.  This is a problem-solving process; therefore, if the student does not respond to 



these strategies, they may be redefined or the district may increase the intensity of the strategies to 
very specific interventions.  The team continues to monitor student progress to determine if they 
are responding to the prescribed strategies and/or interventions. If the team determines that the 
student is a non-responder, the team might request a comprehensive special education evaluation.  
Students are usually referred to the school psychologist who facilitates the evaluation.  The team 
uses a variety of assessment tools to identify patterns of strengths and weaknesses in an effort to 
form an accurate picture of the student’s particular skill set.  Depending on the student’s suspected 
challenge, the evaluation can encompass cognitive, academic, and/or behavioral testing.  
Additionally, the team may also request a medical diagnosis.   

After evaluating, we use the data to decide whether the student might have a SEN.  If so, we 
convene a Multidisciplinary Evaluation Team (MET) meeting to discuss test results and to share 
observations and opinions.  The MET consists of parents, a special education teacher, the student’s 
general education teachers, a school administrator, the student’s counselor, and any other staff that 
can help to inform the team about the student’s skills and struggles.  If the team ultimately decides 
that the student has a SEN and is eligible for services, the process continues. 

The team meets again, then, to create an Individualized Education Program (IEP) for that 
student.  This IEP develops a present level of academic achievement and functional performance.  
Also, the IEP outlines specific learning goals for the student and includes accommodations and 
other classroom directives to foster that student’s success in the classroom.  The IEP is a legal 
document and can only be shared with authorized parties, including the parents and all special 
education and general education teachers in contact with that student. 

Student progress is monitored throughout the year and communicated to parents.  This IEP 
is revisited annually to account for student progress, update goals, and realign short-term 
objectives with grade level standards.  The student with SEN is reevaluated every three years (if not 
sooner) and the MET team meets to discuss the new scores and determine eligibility for SEN 
services. 
 
How do we service students with SEN? 
 Depending on the student’s determined degree of need, there are a variety of services that 
we can offer that student.  Ultimately, all students fall into one of four service categories: supported 
instruction, direct instruction, teacher consultation, or self-contained cross-categorical instruction. 

If—with appropriate support and accommodations—a student with SEN is capable of 
progress in general education classes, that child receives supported instruction (SI).  In an SI 
setting, the student with SEN receives support from either a special needs co-teacher or 
paraprofessional in their deficit class(es).  Some commonly provided accommodations include 
reading tests aloud, extending time on assignments and assessments, and providing a small group 
setting for assessments. 

Students are placed in direct instruction (DI) classes when they cannot progress in their 
grade level classes with support and accommodations.  Their IEP goals and eligibility determines 
which content areas require DI classroom placement.  In DI classes, special needs teachers provide 
content instruction in a setting with fewer students so that they can work more closely with 
students to ensure understanding of concepts and delivery of accommodations. 



Those students who are only mildly affected by a special need are often placed in teacher 
consultation (TC) services.  In these cases, a special needs teacher regularly checks in (at 
predetermined time intervals) with the student and their general education teachers to advocate 
for that student and monitor classroom success.  TC students are typically independent in the 
general education classroom with only minimal support necessary for curricular success. 

Students with more severe disabilities are often placed in a self-contained, cross-curricular 
classroom setting.  Students in these classrooms usually suffer from moderate cognitive 
impairment, autism spectrum disorder, or another condition that renders them medically fragile.  
The students in these classrooms do not typically participate in general education classrooms on a 
daily basis.    
 
How do we identify, service, and assess our English as a second language (ESL) students? 

Each parent that enrolls a student in our district is required to complete a Home Language 
Survey and indicate both if their child’s primary language is one other than English and if the 
dominant language in their child’s home is one other than English.  If either response is affirmative, 
our English as a Second Language (ESL) staff quickly (within ten days) tests that new student with a 
state assessment known as the English Language Proficiency Assessment (ELPA) Screener.  This 
brief screener provides an idea of the student’s English language abilities in four categories: 
reading, writing, listening, and speaking.  Based on these scores—and conversations with building 
staff and parents of the student—the ESL staff determines whether the student has Limited English 
Proficiency (LEP) and if/how often they should receive ESL support services.   

If the student is found to need English assistance and entered into the ESL program, a 
teacher or paraprofessional (depending on the building) provides them with academic and 
language support on a weekly basis.   The student’s learner level determines whether they are seen 
once or twice per week in twenty-five-minute sessions.  These individual or small-group lessons 
center on making the content area curriculum accessible and improving the ESL student’s weakest 
areas of language abilities.  Beginning ESL students with low language comprehension are also 
offered a variety of classroom accommodations to help them succeed in their courses.  Learner-
appropriate accommodations are determined at annual ESL meetings that include ESL staff, the 
student’s parent or guardian, content area teaching staff, a counselor, and an administrator.  The 
ESL coordinator monitors these accommodations and assures that they are being offered district-
wide.  In the event that an ESL student is also a student with SEN, the student’s IEP goals and 
accommodations take precedence.   

The ESL instructor regularly confers with the student’s content area teachers and other staff 
to guide lesson planning and adjusts lesson content based on this frequent feedback.  The ESL 
students are informally assessed using the San Diego Quick Reading Assessment, our district’s 
Oxford English Proficiency Assessment, and/or other valuable testing instruments.  All LEP 
students are formally tested with the extended version of the ELPA each spring until the student 
“tests out,” performing at a level of “Advanced Proficient” on the state-wide assessment.  For 
student with SEN, there is a section on their IEPs that deals directly with the ELPA and outlines 
approved testing accommodations.  Even following exit from the ESL program, all formerly LEP 
students are monitored for a minimum of two years as they continue their education in Oxford 
Schools. 



 
How do we identify and service students in need of counseling support? 

Every student meets at least once a year with their respective counselor to create an 
educational development plan (EDP).  Those students who express a need for further counseling 
services are seen by their counselor as often as is appropriate for that student’s particular situation.  
If a teacher or parent requests counseling support for a student, and assist team convenes to create 
a plan for that student’s academic success.  The assist team consists of the student, their parent or 
guardian, their counselor, an administrator, and all of the student’s teachers (general education 
and/or special education).  If a medical need (such as physical impairment, a chronic condition, or 
communicable disease) is present, the process of creating a 504 plan for that student begins.  A 504 
plan outlines the modifications and accommodations necessary to provide that student the same 
level of access to the curriculum as their peers. 

The counseling team works closely with other support staff to best serve our students with 
special needs.  Counselors coordinate between school buildings and schedule “move-up” meetings 
with both middle and high school special education staff to make the transition between eighth and 
ninth grades smoother for our students with SEN.  Counselors attend IEPs and are available to 
parents of students with SEN to answer questions regarding graduation and secondary planning.  
Additionally, counselors team with special education and ESL teachers to create personalized 
schedules appropriate for those students with SEN. 

As emotional or otherwise traumatic experiences occur throughout the school year, 
students are aware that counseling support is available to them.  Counselors take walk-in students 
with issues that demand immediate attention and rely on other staff and students to share concerns 
about students who might not be as forthcoming with their issues.  Also, counselors generate a list 
each semester that indicates which students are receiving low, troubling grades.  The counselors 
bring in these students to discuss what might be hindering their academic success and devise plans 
to overcome these hindrances. 
 
What other services are available to serve students with special needs? 

Students with social or emotional difficulties often struggle immensely to focus and function 
throughout the general education day.  These students with special needs are serviced by a school 
social worker.  The social worker ensures that students on their caseload have access to the 
curriculum in spite of their social or emotional difficulties.   
Students are evaluated to see if they qualify for social work services based on special education 
laws.  If a student qualifies as having social or emotional problems that interfere with their progress 
in the general education curriculum then an IEP is developed and goals are writing specifically for 
each child’s unique needs.   

Goals are designed by the social worker and are worked on in either a group setting or on 
an individual basis.  The social worker meets with the student for a time specified by the IEP and 
dependent on the individual student’s needs.  A typical amount of time is thirty minutes bi-weekly; 
however, severe cases can necessitate daily work.  Goals and objectives are monitored via data kept 
by the social worker on a monthly basis and then reported to the parents at report card time 
(unless there is a need sooner).  All special education students are re-evaluated every 3 years to see 
if they still qualify for services. 



Due to the varying degrees of disabilities and special needs of students, other ancillary 
services are also available.  These services include Physical Therapy (PT), Occupational Therapy 
(OT) and Speech and Language Therapy (SLP).  The PT program works on the students’ gross motor 
deficits, mobility within the school environment, and adapting physical education programs.  The 
OT program targets fine motor deficits, organization of the students’ daily supplies, handwriting, 
and feeding issues.  The SLP focuses on improving articulation and language skills of the 
students.  All programs and relative staff cooperate with the classroom and special needs teachers 
to develop and implement the individualized program to ensure student success.  The individual 
goals and programs for these services are determined at each student’s IEP meeting.  Therapists 
travel to schools within the district to work with their students.  Home programs are sometimes 
given to parents to reinforce what the student and therapist have worked on at school.  Annual 
goals are developed at the IEP meeting and progress is monitored throughout the year, just as with 
the special needs teachers. 
 
How does the Middle Years Programme (MYP) include students with special needs with varying 
degrees of disabilities and achievement levels? 

The MYP is intended to be an inclusive program that can cater to all students.  Our 
approaches to learning (ATL) help teachers and students respond in a flexible way to varied 
learning needs, including special educational needs of all kinds.  The MYP approach to assessment 
recognizes the importance of assessing the processes of learning as well as the product of 
learning.  When designing MYP units, teachers need to employ techniques for assessing student 
work that take into account the diverse ways in which individual students understand and 
communicate their experiences.  Without compromising standards, assessment tasks should take 
into account the requirements of students with special needs and those who are learning in a 
language other than their mother tongue. 

We recognize that there are some students who are incapable of fully participating in the 
MYP and course offerings.  Though the curriculum might be too rigorous for these students, they 
will still be aware of the IB principles and encouraged to embody the IB Learner Profile in every 
way possible at their particular learner level.  Although they will not necessarily earn an MYP 
Certificate, they will gain a rich understanding of themselves and the world around them through IB 
practices whenever possible. 
 
 


